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¢ Issues of Equity in Dual Language
Bilingual Education

Kathryn I. Henderson, Lina Martin-Corredor,
and Genevieve Caffrey

¢ the United States is a country of immigrants, children bring rich,
x ways of speaking into our schools. Students arrive to classrooms
with varying levels of competency in their native language, English, and other
communicative patterns that utilize their native language and English, such
as “Spanglish.” A long tradition of educational scholarship demonstrates that
sustained native language education increases children’s self-esteem and con-
fidence, enhances motivation for learning, increases cognition and academic
achievement, strengthens family relationships, and provides a strong basis for
learning a second language (Callahan and Géndara 2014; Cummins 1984).
More recent education research demonstrates the importance of valuing al/
kinds of student language practices, including non-standard vernaculars, in
classrooms for academic success and socio-emotional well-being (Garcia,
Johnson and Seltzer 2016). Bilingual education is a social justice issue because
of its potential to provide a meaningful, equitable education for linguistically
diverse children, promote the status of minoritized languages, discontinue
segregation, and improve appreciation of diverse cultures (Garcfa 2009).
However, schools in the U.S. continue to struggle with responding to the lin-
guistic complexities children bring to classrooms and implementing programs

in a socially just way. |
Numerous education policies seek to assimilate linguistically diverse
children—often referred to as English Learners (ELs)—by prohibiting, limit-
ing or devaluing the use of their native language in schools. ELs did not receive
legal support until 1974 when the Supreme Court decided in Lau v. Nichols that
schools violated the Civil Rights Act of 1964 because classroom instruction
and curriculum did not serve ELs effectively. This decision paved the way for
the development of bilingual education programs across the country in which
teachers provide academic instruction in both English and the ELs’ native lan-
Zuige. Nonetheless, the goal of many bilingual education programs still aims
;0 transition” students to the exclusive use of English as quickly as possi-
le (Garcia 2009). In contrast, Dual Language Bilingual Education (DLBE)
g:gfams seek to promote student bilingualism, biliteracy, and biculturalism.
E programs consider speaking multiple languages as a right, rather than
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: . “One-way” DLBE programs (also cqjjeq . .
: ;:oblcrsn) (sl::vli lé’:: )only while “two-way” DLBE Pl‘Ogramsdi r:'t‘:mt"“ance
zrndgr‘:tlilve English speakers. .DL‘BE. represents an approach t,, educftrizt ; E.
considerable potential for social justice, specifically the valuing of ¢, ltura]wm'
linguistic diversity. . g

Although DLBE programs have proved successful in many copgey, ol
and Thomas 2004), historical and current events continue tg Create Chall ler
and tensions. In 2002, the U.S. Congress. Passed the No Chilg Lef Be;:'ges
(NCLB) Act, which removed tf.le term “}Jllmgual” from nationg| educati(,nmcli
legislation. Around the same nfr}e, Calnfomna,‘ Massachusetts, and Ap !
passed propositions banning bllmgual educat19n. The election of Donglg
Trump and an increase in anti-immigrant rhetoru? creates new challenge, for
DLBE programs. Furthermore, bilingual education researchers CoNtinye ¢,
discover ways in which two-way DLBE program implementatiop dispropor.
tionately serves native English speakers, and, in some instances, reproduces
and reinforces societal inequalities rather than disrupts them (Cervantes.Soq,
2014; Valdés 1997). Now, more than ever, it is imperative to protect and pro.
mote DLBE programs and ensure that they are implemented in equitable anq
socially just ways.

Social justice promotes the examination of the learning conditions ang
barriers that students from low-income and racially/ethnically minoritizeq
backgrounds encounter at school in order to effectively promote all su-
dents’ active and full participation in a democratic society (Villegas 2007).
Unfortunately, there are multiple obstacles and issues of equity in DLBE.
High-stakes standardized testing often undermines two-way DLBE programs
because ELs have to take the same English language assessments as their
native English-speaking classmates, which results in skewed perceptions of
ELs’ knowledge and abilities” (Menken 2008). Additionally, enrollment and
admission policies disproportionately favor white English-speakers (Palmer
2010; Pimentel et al. 2008).

. Furthermore, ELs do not usually receive equal access to instruction and
instructional materials in their native language (Torres-Guzman et al. 200!
Which increases English speakers’ ability to dominate classroom conversaﬂ"‘:
(Palmer 2009), and decreases ELs’ opportunities for bilingual developme’
Ef;:‘;‘; :md de Jong 2008). F inally, not enough DLBE teachers are b'(; e
their linne U iciently trained in how to critically understand ond
o Suistically diverse population of provide equitable instruction
of their students (Palmer ang Martinez 2013). Teachers often limit classroo™
Spaces for the yse of . : .)' cachers o b or Aff
American Ve non-standard varieties such as Spanglis unily
macular, which devalues students’ home, family, and com'

) In sum, DLBE programs are at high risk to'reﬁ'fo '
that bilingual education sought out to dir her-
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The Case: Issues of Equity in District-Wide DLBE
plemenmion in Texas |

Our case takes place in a large urban district in Texas in its .
menting 8 district-wide DLBE program in over 60 schoo'}:lra]/: ‘:zrrg:;::
interviewed, and observed teachers in the DLBE programs in their schools'
and recorded/documented their theories about language. Several equity issues
emerged in our data, which we categorize into four main themes: (1) student
panicipation; (b) parent involvement; (c) assessment; and (d) language stand-
ardization. We discuss each of these themes in the section below.

Im

Student Participation: “The Dual Language Classrooms

had the Créme de la Créme”

A central issue of equity in DLBE is the method by which educators place
children in the programs (Pimentel et al. 2008). Some teachers expressed con-
cern that student placement practices in DLBE can be problematic and lead
to segregation. Two-way DLBE pre-K teacher, Janice, noted the unfair selec-
tion process, “pre-K dual language was not open to everybody. Students were
pulled from the population who had ‘good’ verbal skills, who had no behavior
issues, who were not Special Ed.” Janice warned her principal that this selec-

tion process promoted segregation.
Rose, similarly recognized that the native English

A third grade teacher,
the two-way DLBE program at her school were

speakers participating in
predominantly white and wealthy, which resulted in inequitable treatment
of different classrooms in the same school, “he [the principal] specifically

planned to have this group excel and didn’t worry about the other ones.”
Students scored higher in the two-way DLBE classroom than all other class-
rooms. Rose explained, “all of a sudden their scores got skewed. The dual
language kids, the dual language classrooms had the créme de la créme of
the population.” Educators intended to improve student academic experiences
with DLBE implementation, yet segregationist placement practices exacer-

bated existing differences in student performance.

Parent Involvement: “Some of the Parents Feel that
They are Being Pushed Out”
Parental involvement in a child’s education is crucial for academic success.
For culturally and linguistically diverse students, parental involvement is highly
contingent upon the school’s ability to make parents feel as if they are valued
members of the school community (Nieto 2010). While one teacher in our study
noted administrators’ concerted efforts to include and value parents of ELs, a
majority of the two-way DLBE teachers observed some form of parental exclu-

sion or “benevolent racism” by the white, English-speaking families reflecting

a“we-know-what's-best” attitude, positioning the language minoritized parents






